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Abstract


This study disputes the assumption that adolescence is a universal life stage as described by Erikson. Data were collected about twelve communities in four countries: the United States, India, New Zealand, and Romania. The findings suggest that there is a hierarchy of communities and societies, and that adolescence is socially constructed in each of these local settings.
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This study disputes the assumption that adolescence (ages 12 – 22) is a universal life stage as described by Erikson (1963; 1982; 1997). In order to examine whether the role expectations for adolescence is universal or culturally determined, data were collected about twelve communities in four countries: the United States, India, New Zealand, and Romania. There is significant variability between communities around the world. The communities sampled for this study varied in technological complexity, position within the society’s class/stratification system, and the society’s ordinal rank in the world.
Erikson’s Theory

The essential focus of Eriksonian theory is that psychosocial development occurs across the lifespan in universal stages. It assumes an essential human drive toward mastery, task-specific for each stage of life, which requires the resolution of a psychosocial “crisis” in order to continue developing (Greene & Ephross, 1991; Muus, 1988). For example, Erikson assumed that a human’s ability to “trust” or “develop autonomy” depends on one’s ability to resolve a series of predictable conflicts in a sequence of stages. The resolution of psychological crises at each stage of psychosocial development results in a sense of mastery which then creates a foundation for further ago and identity growth. However, if a developmental impasse evolves, this will undermine the potential for mastery at each of the other stages. The assumption is that, while social and cultural variations exist, the trajectory of development is universal. 


The apparently holistic nature of Erikson’s work, with its attention to social, psychological and biological factors, can be scrutinized from other perspectives to assess what may have been missed. Originally, Erikson’s theory was decidedly expansive, in the context of his own psychoanalytic training and the dominant intrapsychic theories of the time. The theory integrated “crisis” as a good and necessary component of development, brought the social into the concept of psychological development, and conceived of a developmental trajectory across the lifespan. But it was also limited by the social construction and constrained viewpoints of the times (for example, an intellectual culture dominated by upper class, male, White thinkers). The theory has been criticized for claiming universality, as it has too often been inconsistent with experiences of diversity and the local nature of culture and community (e.g., see Devore & Schlesinger, 1987; Germain, 1991; Gilligan, 1982; Robbins, Chatterjee, & Canda, 1998). 

The model of human development, as proposed by Erik Erikson, is a very important tool in social work education, but based on these critiques we believe that it represents a 1) Euro-centric bias, 2) a social class bias (favoring the upper classes in a social class hierarchy), and 3) a regional bias (i.e., European and North American) in the world system. It is in a related spirit of expansion – to dispute, revise, or add to some of the traditional views of developmental theory (in this case, Eriksonian theory) – that this study was generated.

Cultural Context of Human Development and Social Development


There is a large body of literature that biological roles (such as male/female, child/adult, parent/child) and their related role expectations are defined by local cultures (e.g., Elder, 1992; South & Crowder, 1999). These local cultures vary in numerous ways – including technological complexity. The technological complexity of a society can range from horticultural to hunter-gatherer to agricultural to industrial. Horticultural societies eat plants and fruit gathered from the wild while hunter-gatherer societies rely on hunting animals to eat as well as gathering plants. Both horticultural and hunter-gatherer societies tend to move from place to place in order to find food. In contrast, agricultural societies eat food they have planted and harvested and the livestock they have raised, so these societies are more fixed to a geographical location. Industrial societies have the highest technological complexity and are therefore able to use resources from the earth (i.e., plants, animals), as well as taking natural resources and converting them into other products (e.g., machinery, cars). Within industrialized societies, market-oriented capitalist societies are more technologically complex than formerly socialist industrial societies due to the incentive structures related to the production and distribution of resources. 


Despite the vast literature about cultural differences between societies, much of the current research in human development published in the United States assumes that certain concepts, such as that of adolescence, is universally applicable. For example, adolescence has been used as either an independent or dependent variable without describing its cultural context (e.g., Bulcroft, Carmody, & Bulcroft, 1998; Gavazzi & Law, 1997; Garnier & Stein, 1998; Rosenfield, Richman, & Bowen, 1998). The culture-bound nature of adolescence as a life stage, or the concept of adolescence as a social construction within societies and between communities within each society, is not generally seen as important to assess.


The socio-cultural context is relevant to the understanding of human behavior for many reasons, as much of the sociological and anthropological literature have shown. In particular, it is apparent in numerous ways that social systems are stratified, with different groups, institutions and rituals constituting the system’s working structure. Elder (1992) and South and Crowder (1999) have emphasized the societal context vividly in terms of stratification. In industrial societies, people in communities are members of a social class, which can be the upper, middle, working or lower class. In agricultural societies, there may emerge a caste system, with different castes ranked from upper to lower positions in the society. However, caste hierarchies are more often bound by local history and tradition and, so, are limited in their pervasive social effects. Often, the dominant groups in agricultural societies are victors of wars in earlier histories, whereas the non-dominant groups are either defeated groups or groups which are culturally very different or that stand apart and choose not to be assimilated into the dominant group. Examples of separatist communities with a cultural tradition of their own are the Santals and the Lotha in India, who choose to live somewhere between a hunter-gatherer and a horticultural society within a larger agricultural society that is now changing to an industrial society. 

The latter kinds of groups (i.e., groups that are culturally different from the dominant groups and stand apart) exist today as stand alone communities in many societies  In addition, other communities emerge within a society either due to the occupational groupings in the mainstream society or due to a separatist communal tradition of a people that share a culture of their own which is very different from the mainstream society. An example of differences due to occupational grouping in the mainstream society is the White upper, middle, and lower classes of America. Thus, two dimensions of technological complexity are identified: a societal dimension and a communal dimension. The communal dimension within each society can be ranked in the following order: marginalized communities; communities struggling to enter the mainstream; and mainstream communities.

Related to the problem of world-wide differences in technological complexity is the problem of inequalities in the world-system. Wallerstein (1976; 1980; 1989) has documented that inequalities in the world-system began during the latter part of the middle ages, and has since been cumulative. The United Nations Development Programme has introduced a measure, called the Human Development Index (HDI) which is a composite measure of where a nation (we are calling it a “society”) stands in the world hierarchy. This ranking is determined by assessing three dimensions: knowledge, longevity, and the purchasing power of citizens to sustain a decent standard of living. Seen from this perspective, the higher the position of a society in a world hierarchy, the higher is its technological complexity and the higher its HDI rank. Conversely, the lower the position of a society in a world-wide hierarchy, the lower is its technological complexity, and the lower its HDI rank. 


Several scholars have emphasized how within societies, the stratification system has a serious impact on human development (Aries, 1962; Davis, 1944; Havighurst, 1951; Lewin, 1946; Mead, 1950; Mead, 1952; Schlegel & Barry, 1991; Sommerville, 1982; Spiro, 1969). They have also focused on how the social construction of age/roles allows for the capitalization of some groups for certain types of labor, which in turn leads to a hierarchy or a stratification system. It would therefore seem that the biological and social roles of adolescence would vary due to the technological complexity of the (1) societal dimension and (2) the communal dimension.

The Research Questions

Age or stage-based delineation of human behavior such as adolescence appears to be a function of cultural variation, perhaps especially in the technological complexity of a given society. Thus, in the case of adolescence it is expected that the greater the technological complexity of a society, the more prolonged the duration of the adolescent role. When two or more societies are clearly different and varied in technological complexity (like an industrial society and an agricultural society), they will also show a variation between them in their social construction of the adolescent role. In addition, when two or more social groups within a society are clearly different in their management of technological complexity as adults (as is true between the lower class and the middle class in industrial societies), there is likely to be a difference in construing the adolescent role. The greater the technological complexity to be managed by a group as an adult within a society, the more prolonged the adolescent role is likely to be for that group within that society. Adolescence is therefore a variable within societies. Often these within-group dimensions are reflected by communal groups, each one of which can be rated as performing more or less technologically complex jobs for the larger society. Thus, from this discussion two research questions may be formally stated:

Question 1: Does the duration of adolescence as a life stage vary with a society’s position in a hierarchy of societies? 

Question 2: Does the duration of adolescence as a life stage vary with a community’s position within a society, given that there may be a hierarchy of communities within a society?
Methodology of Research

Societies and Communities

Four societies were chosen for the convenience sample for this study: the United States (U.S.), New Zealand, Romania, and India. These societies were chosen because the authors of this research study had prior knowledge about and contacts in these societies, had the resources to pick key informants, and also spoke the local languages of these societies. 

Functional communities, based on class and ethnoracial composition, were chosen from each society. It is to be noted that these are not geographical communities but are functional communities (based on membership by ethnicity and class) and were conceptualized in accordance with the literature on class and ethnic stratification system (Beehgley, 1988, 2000; Schermerhorn, 1977). There were four such communities chosen from the United States: the White middle class, the Black middle class, the Black lower class and the Amish. Two were from New Zealand: the White middle class and the Maori. Two were from Romania: the White middle class and the Gypsy. There were four communities selected from India: the Hindu Bengali urban middle class, the Hindu Bengali rural peasant, the Santal, and the Lotha. 
United States. Named “the first new nation” by Lipset (1963), the United States began as a White agrarian democracy, and went through rapid industrialization in the nineteenth and early twentieth centuries. Its White (or Caucasian) immigrants are of European origin. Its Black (or African-American) population is descended from the slaves who were brought from Africa. Its Asian populations are descendents of Chinese, Japanese, Pacific Islander, and later Southeast Asian populations who came to the United States as immigrants. Its Hispanic populations are descendents of Spanish-speaking populations that have immigrated from a variety of countries (mostly Spain and Mexico, and later Puerto Rico and South and Central Americas). In addition, its Native American groups are descendents of various tribal groups that were indigenous to North America prior to the arrival of the White, Black, Asian, and Hispanic peoples. All five groups, for the most part, did not intermarry with members of other racial groups.

The White population in the U.S. can be seen as divisible into four social classes: upper, middle, working, and lower. In addition, there is a rural White population, mostly in Appalachia, who are not a part of the urban class system, and who, when migrating into the cities, occupy positions mostly in the White lower or working classes (Beeghley, 1988). The Black population is divisible into a new middle class, a new working class, and a lower class. Similarly, the Hispanic and Native American populations are also divisible into three social classes: a new middle class, a new working class, and a lower class. The Asian groups are dispersed into a new middle class and a working class. There are also smaller communities, like the Amish (descended from White German immigrants), which are not a part of the American class structure. They form agrarian communities which essentially stand apart from the mainstream American class structure (see Beeghley, 2000).
New Zealand. New Zealand society consists mostly of European-origin, White Caucasians but also contains ethno-lingually different Polynesian, Melanesian, and Micronesian peoples (see New Zealand, Encyclopedia Britannica, 1998). Mainstream society is mostly White, middle class of European origin, although there are small minority middle class populations from the other three ethnic stocks. Among the non-European peoples, the Maori people have notably faced conflicts due to the pressures to assimilate into the mostly European society and the demands to retain their native Maorian culture. The Maori are a Polynesian people in a mostly European society, and, for the most part, are given to an oral tradition. However, a modern literature of recent origin has developed among the Maori, and Maori writers have appeared who contribute to a written tradition.
Romania. Romania, one of the Balkan states in Eastern Europe, is inhabited by Romanians (about 90%), Hungarians (about 7%), Gypsies (about 2%) and Germans (about 0.5%; see Romania, Encyclopedia Britannica, 1998). With the exception of Gypsies, all the ethno-lingual groups are of European, White Caucasian origin. The Gypsies are dark Caucasians who supposedly emigrated from Northern India around the 15th century. Between 1948 and 1989, Romania was a communist country. During that time it was transformed from an agricultural economy to a socialist industrial society. The mainstream society is the urban middle class, which is made up of mostly White Caucasians from Romania, Hungarian or German origin. In contrast, the Gypsy communities are not a part of the mainstream society and may be seen as marginalized. Most Gypsies are nomads given to an oral rather than a written tradition.

India. For the most part, communities in India have formed as either caste groups or tribes (see India, Encyclopedia Britannica, 1998). The caste groups, taken together, make up the mainstream Hindi society, which form about 82% of the population of the country. These caste groups are further divided into regional ethno-lingual groups called the Bengali, the Marathi, the Bihari, the Marwari, and so on, and represent an agricultural society. In the industrial cities like Calcutta, Mumbai, Delhi or Madras, a small part of these caste groups form upper, middle, working, or lower classes, and often the traditionally higher castes come to occupy the higher social classes. However, it is entirely possible for a person of lower caste origin to move up the class ladder in the cities and occupy a higher social class position. In addition, India has had a large number of tribes that are ethno-racially and culturally different from the caste-and-class bound mainstream society. These tribes are known as the Santals, the Lothas, the Nagas, and so on. Their cultures range from hunter-gatherer to horticultural to agricultural. Some of these tribes maintain cooperative relations with the mainstream caste-and-class peoples as they perform contractual day-labor for the latter. Other tribal groups maintain a hostile and separatist orientation and do not interact with the mainstream caste-and-class peoples. Two of the communities included in this study come from the mainstream caste-and-class oriented Indian society: the Hindu Bengali urban middle class; and the Hindu Bengali rural peasant. Two other communities in this study were chosen from the tribal groups: the Santal, and the Lotha.

The Hindu Bengali urban middle class communities can be found in the eastern part of India, mostly in the state of West Bengal and concentrated in the city of Calcutta (see India, Encyclopedia Britannica, 1998). This group speaks Bengali and is part of an urban stratification system similar to other urban industrial societies. In contrast, the Hindu Bengali rural peasant also speaks the Bengali language, is from the villages of West Bengal and adjacent places, is not part of the urban class matrix, and is often identified by their caste position in traditional Hindu society. The Santal is a tribe with relatively friendly, cooperative relations with the Hindu caste-and-class society, and is struggling to enter the mainstream society. For the most part, they are a horticultural people with some agricultural traits. On the other hand, the Lotha originated from northeastern India, are a separatist tribe, and are often in conflict with traditional caste-and-class mainstream. Sometimes the Lotha are referred to as a “criminal tribe” by traditional Hindu society, since they seemingly do not respect the property rights of the traditional Hindu. Both the Santal and the Lotha have an oral tradition and do not use a written tradition for their cultural continuity.

Key Informants
An instrument (described below) was used to gather data from nine  key informants in four societies. These informants were trained social scientists. Two were located in Cleveland (one for information about the Amish, and another for the remaining three groups in the U.S.), two were from Auckland (representing the two communities from New Zealand), two were from Bucharest (representing the two communities from Romania), and three from Calcutta (one for the Santal, one for the Lotha, and one for the other two communities from India). All key informants had a graduate level education (master’s degree or higher), and were selected because of their knowledge about the specific functional community about which they were commenting in response to our interview schedule.
Instrument

An instrument was constructed and pilot tested in the United States. This instrument was kept simple, and was intended to guide a structured interview with a key informant. Thus, the first and second parts of the instrument had places to note the name of the person conducting the interview (one of the three members of the research team) and the date and the place of the interview. The third part of the instrument was intended to note the name and qualifications of the key informant, while the fourth part noted the responses of the key informant. 
The instrument, which was administered to the key informant, was designed to obtain basic information about typical social expectations related to childhood, adolescence, and adulthood within a given society/community. These responses were elicited after showing Erikson’s chart of the eight stages of human development (as summarized by Newman & Newman, 1987), where adolescence is shown as a range of ages between 12 and 22. The instrument asked questions about: the life expectancy of the group(s); the age at which childhood ends in a group; the ages in which persons are defined to be in child, adolescent, and adult roles; the ages in which members of these groups are expected to marry, enter an occupational grouping, and become parents. Essentially, the key informants were asked to examine Erikson’s stages of human development and respond to whether these stages were relevant or applicable to the life stages in the community about which he or she was giving information. Response categories for answers were kept in a “yes” or “no” format as much as possible due to the international nature of key informants and the interest in generating comparable data. These responses were then tabulated into a dataset and used to answer the study’s research questions. The fifth part of the instrument was left for any open-ended comment made by the key informant about the functional community. 
Findings
This section reports the data generated by the use of the instrument, as well as the rank ordering of the societies and communities. Although all stages were included in the original study, this paper focuses on adolescence as this stage most clearly highlights the fact that diversity in human development exists between and within societies.
Ordering the Four Societies and Twelve Communities

In Table 1 we have ranked the four societies. Using the Human Development Index (HDI) for 2001, the United States rated highest, New Zealand second highest, Romania third highest, and India the fourth highest among these societies (United Nations Development Programme, 2003). The HDI measure, as pointed out earlier, is a measure of inequality of societies. Table 1 also presents the objective data on these four societies which is used in the calculation of the HDI score. Assuming that these indicators reflected technological complexity of these societies, we ranked the United States as “high” and assigned it an ordinal position of 4. Continuing in the same manner, we ranked New Zealand as “high medium” and assigned it an ordinal position of 3. In the same manner, Romania rated a “medium” and got a score of 2, and India rated a “low” and got an ordinal rank position of 1. 
[Insert Tables 1 & 2 about here]
Second, the communities within each society were rank-ordered. Since there is not a standardized measure to rank communities within societies (similar to the HDI ranking of societies), we developed measures for the status of the communities. This ranking reflects the relative marginality of that community within a given society. Ranking was determined by assessing whether a community occupies a position in the mainstream of society, is struggling to enter the mainstream of society, or is relegated to a marginal status within a society. When a community was perceived to be in the mainstream of its society it was assigned a value of 2.0; when it was rated as struggling to enter the mainstream it was assigned a value of 1.5; and when it was thought to be a community that is marginal to mainstream society it was given a value of 1.0. The ranking of each community within a society is presented in column 3 of Table 2.
Third, each of the twelve communities was given a rank ordered position across all four societies (see Table 2). In order to do this, each community’s rank (column 3) was multiplied by its corresponding society’s rank (column 2), and the results presented in column 4. The scores obtained by this procedure are a measure of the relative position of the twelve communities in relation to each other. The final step, then, was to rank order the twelve communities based on scores presented in column 4, with communities that have a higher relative position receiving higher ranks (see column 5). Members of the urban upper and middle classes in all societies were expected to manage more technological complexities as adults and consequently were expected to have prolonged adolescence; the duration of adolescence for members of non-mainstream groups were expected to be shorter than mainstream society.

It was assumed that categorizing population groups on the basis of social class (also called socio-economic status, or SES) is indeed possible in the urbanized and industrialized areas of the world. Education and occupation in an urban setting are often taken as indicators of class position (Beeghley, 1988, 2000; Farley, 1988). In the discipline of sociology or political science such subdivisions are: upper class (Rich), middle class, working class, and lower class (Poor). Figure 1 represents a theoretical summary of the findings of this study.

[Insert Figure 1 about here]
Early Adolescence (Age 12 to 18)

Informants were asked whether the children in their community mastered five developmental tasks (physical maturation; formal operations, emotional development, membership in peer groups, and heterosexual relationships) between the ages of twelve and eighteen. The data in Table 3, and visually presented in Figure 2, reflect the fact that the developmental tasks to be mastered in this age period vary within, as well as between, societies. Our key informants thought that young persons in the U.S. White and Black middle classes do master the five developmental tasks, and that it takes them somewhere between 8 and 10 years to do so. In contrast, our key informant for the U.S. Black lower class was not sure that all five developmental tasks were mastered since autonomy from parents does not occur; and adolescence only lasts between 2 and 3 years in that community since childbearing begins to happen at this age. In the Amish, our key  informant thought that young persons do master all five developmental tasks, plus emotional development (a late adolescence developmental task), but it only takes them between 2 to 3 years. Marriage and career decisions are made during this period of early adolescence.  However, one problem faced by the Amish community is the rebellion of early adolescent boys. We speculate that since the Amish are a somewhat isolated agrarian community, their developmental tasks are not as complex as they are in the middle class communities (both White and Black) of the United States, and this isolation could also contribute to the rebellion of young males. 

[Insert Table 3 & Figure 2 about here]

The same general trend seems to be true in New Zealand and Romania. White middle class communities are seen to have prolonged adolescence (between 6 to 9 or 10 years), whereas early adolescence only lasts between 1 to 3 years for the Maori of New Zealand and the Gypsy of Romania. While the Gypsy early adolescents were seen as mastering the five developmental tasks between the ages of 12 and 15, physical maturation for the Maori was seen to (one of the five tasks) occur earlier than age 12. 

In India, the rural peasant, the Lotha, and the Santal stand out as having a different experience in early adolescence from those in the Hindu Bengali urban middle class. Early adolescence for the Hindu Bengali urban middle class involves mastery of all five developmental tasks and lasts between 4-6 years; it also often involves some “love affairs” (that generally do not include sex). For the other three Indian communities, the key informants were hesitant about stating that all five developmental tasks are mastered during this age range. In the Hindu Bengali rural peasant community, early adolescence is already completed between the ages of 11-14 for females, and by age 16 for males. For the Lotha, the key informant reported that the age range of early adolescence is ages 12-16, and that the developmental task of “formal operations” is perhaps not applicable. In the Santal community, the task of memberships in peer groups is not mastered during early adolescence, and initiation into the workforce occurs during this time. Also, many mating games take place which may seem “obscene” by the standards of larger Hindu society.
Late Adolescence (Age 18 to 22)

The informants assessed the question of the four developmental tasks (autonomy from parents, sex role identity, internalized morality, and career choice) to be accomplished by a person between ages of 18 and 22, in terms of each community. Table 4 reports the answers to this question, and visually presents the relationships of the communities in Figure 3.

[Insert Table 4 & Figure 3 about here]

The data reflect the fact that the developmental tasks to be mastered by late adolescence are not the same, either between or within societies. In all four societies, the urban middle classes appear to require longer time in their preparation for adulthood than do rural peasants; it also appears that separatist agricultural communities (the Amish in the U.S.) or the stand-alone tribal peoples (as in the Santal and the Lotha in India) have a shorter adolescence. The Gypsies of Romania, a nomadic people, also have a shorter adolescence than the people of the Romanian middle class.

Our key informants were very clear that autonomy from parents and career choice do not occur in the same way in the twelve communities. It is a part of the developmental trajectory in the White middle classes of the United States, New Zealand, and Romania, but not a part of the developmental trajectory for the other nine communities. For the Black middle class, autonomy from parents and career choice are delayed beyond the age of 22. For the Hindu  Bengali urban middle class, autonomy from parents is not culturally desirable at any age, and career choice for boys is delayed beyond the age of 22, while childbearing may begin for females during this age. For the Black lower class, childbearing at this stage is frequent, and there is a high risk of early death for males; there are also regional (north/south) differences regarding later adolescence. For the Black lower class, Amish, Maori, Gypsy, Lotha, and Santal communities, adolescence has already ended and adulthood has begun by age 18 (except for the career choice for the Maori, which occurs between the ages of 18-22). 
Discussion

The trends of early and late adolescence (Tables 3 and 4) clearly manifest within and between societal differences. The information gleaned via the key informants about many trends taken for granted in the original Eriksonian paradigm show that the tenet of universality does not hold up substantially. As seen in the schema of other developmental theories, developmental components largely coalesce in adolescence: while some variations exist during earlier stages of development, the inconsistencies in the Eriksonian theory is much more evident in adolescence. We have pointed out that this is not a study of formal hypotheses testing. Still, it indicates that adolescence is socially constructed and that such social construction of adolescence varies from society to society and from community to community. It also indicates that universal determination of stages and overall development do not hold true. 

Our overall findings suggest that richer communities and richer nations have prolonged adolescence because it takes group members longer to acquire relevant knowledge structures that are required to maintain their positions in society. They also live longer to enjoy their privileged positions in society. Underprivileged groups have lesser knowledge requirements, perform more manual labor work, and have lower life expectancies. In an increasingly global context of human existence, technology (and the knowledge and economic structures with which it is woven) is the currency that determines the quality and equality of life stages.
Studies of human development continue to suffer from two types of problems: over-generalization and univariate construction. As most models of lifespan development (whether Eriksonian or other) are developed based on either European or North American, White, middle class populations (e.g., see Chan, 1995; D’Augelli, 1994), it is not appropriate to generalize these models to all communities and societies. Second, it is inappropriate to assume that a single independent variable, age, explains all the complexities of human behavior (see Dannefer, 1984; Elder & Liker, 1982; Farrell & Rosenberg, 1981; Gilligan, 1978, 1982, 1990; Lieberson, 1980; Sokoloff, 1980; Tavris, 1992). These two problems are augmented by a third issue: the linear conceptualization inherent to traditional developmental theory does not accommodate the non-linear and multifaceted trajectory that development often takes. These issues become apparent when a diverse array of persons is studied.

 Column 3 of Table 5 represents a proposed alternative to the Eriksonian paradigm, which incorporates the data from this study and proposes areas in which it expands on the confining nature of its universal prescriptions. Still, even the revised framework noted here lends itself to some of the original liabilities. As with all conceptual frameworks, there is the risk (or probability) of inquiry being confined by the theoretical paradigm, rather than enhanced. Having undertaken the study with the Eriksonian paradigm in mind, the variations that appeared in the data are still essentially framed within its conceptual confines – that is, the questions stemmed from an Eriksonian framework and, so, the data reflect those categories and definitions of development. This results in a revised framework still oriented to a Western conceptualization stressing certain developmental norms – of autonomy, an individualized work concept, and heterosexual coupling and child-rearing. The next step, suggested directly by these results, would be to generate a new body of questions to help field an even broader range of data. For example, questions could be generated that reach for open-ended data on what are the existing values and practices related to community, relationships, work, family, child-rearing, etc. (rather than trying to match the data to pre-existing frameworks). In an ever-increasing global environment, this information is important not only to the purposes of effective policy development and intervention, but also to enhancing the value of life that we all share. The “sociocultural context of the self” suggested here, and the implications for understanding the interface of individuals and their environment(s), is rich in possibility for future inquiry.

Limitations of the Study


Since this research project uses a small, convenience sample, it should be seen as a pilot study that suggests a different direction in research in human development and its relationship with social development. Further, this study is based on the observations of key informants and not on some standardized measurement of adolescence. It assumes that these academically well-qualified key informants, who are knowledgeable about human development in general and Erikson’s theory of the stages of human development in particular, can make informed judgments about a functional community, and that these responses are comparable across communities. Due to the small sample size and nature of the data collected, formal hypothesis testing with statistical inference was not possible. Nevertheless, the data lent itself to meaningful analysis that can significantly inform both deductive “working” conclusions and the development of future research studies based on suggested implications.

Conclusions
In general, this research study supports the contention that the stages of development of Erikson suffer from a Euro-centric, social-class-biased, and a regionally biased paradigm construction. Three clear implications emerge from this study. First, developmental theories about adolescence need to be discovered and taught which include the realities of human development in most if not all communities (rather than the privileged communities) in a given society. Developmental theories need to be discovered and taught in the perspective of a world system, showing that childhood, adolescence, adulthood, and old age, as stages of human development, vary between societies and between communities. Second, non-marginalized, or mainstream communities, in general, have prolonged adolescence and longer life-expectancy, while members of marginalized communities have shortened adolescence and reduced life-expectancy. In redistributive efforts of state policy (like state-supported health care, income protection, old age pension, etc.), this factor needs to be considered. Three, fields like clinical social work, psychology, or psychiatry, have developed a learned tradition in which it is assumed that certain types of behavior are normal in adolescence. These fields need to take into account that adolescence (and other stages of human development) vary within and between societies. Consequently, what is thought of as “expected and normal” at a certain age needs to be reconceptualized, as what is “expected and normal” for mainstream communities may or may not be so in marginalized communities.
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Table 1
Technological Complexity of Four Societies and Related Factors
	Societies
	Technological complexity
	Life expectancy at birth
	HDI
2001
	HDI World Rank 
	GDP per capita, 2001 (PPP US$)
	Adult literacy 

(% age 15+)
	Ordinal rank1 position

	United States
	High
	76.9
	.937
	7
	34,320
	99.0
	4

	New Zealand
	High Medium
	78.1
	.917
	20
	19,160
	99.0
	3

	Romania
	Medium
	70.5
	.773
	72
	5,830
	98.2
	2

	India
	Low
	63.3
	.590
	127
	2,840
	58.0
	1


Note. HDI = Human Development Index., an index used by the United Nations reflecting knowledge, health status, and purchasing power of citizens of a country (society). 

1Higher number = higher ranking in technological complexity. 
Source: United Nations Development Programme (2003). Human development report 2003. New York: Oxford University Press.

Table 2

Relative Technological Complexity of Four Societies, Communities within Each Society, and of the Twelve Communities

	Community
	Societal rank
	Community rank
	Technological complexity (societal*community rank)
	Ordinal position of 12 communities

	United States: White middle class
	4
	2.0
	8.0
	7

	United States: Black middle class
	4
	1.5
	6.0
	6

	United States: Black lower class
	4
	1.0
	4.0
	5

	United States: Amish
	4
	1.0
	4.0
	5

	New Zealand: White middle class
	3
	2.0
	6.0
	6

	New Zealand: Maori
	3
	1.5
	4.5
	4

	Romania: White middle class
	2
	2.0
	4.0
	5

	Romania: Gypsy
	2
	1.0
	2.0
	3

	India: Hindu Bengali urban middle class
	1
	2.0
	2.0
	3

	India: Hindu Bengali rural peasant
	1
	1.5
	1.5
	2

	India: Santal
	1
	1.0
	1.0
	1

	India: Lotha
	1
	1.0
	1.0
	1


Table 3
Are the Five Developmental Tasks (physical maturation; formal operations; emotional development; membership in peer groups; and heterosexual relationships) mastered by Early Adolescence (between 12 to 18 years old)? How long would you say early adolescence lasts?

	Society
	Community
	Answer [Tasks]
	Answer [Duration]

	United States
	
	
	

	
	White middle class
	Yes
	8-10 years

	
	Black middle class
	Yes
	7-8 years

	
	Black lower class
	Not Sure
	2-3 years

	
	Amish
	Yes
	2-3 years

	New Zealand
	
	
	

	
	White middle class
	Yes
	6-10 years

	
	Maori
	No
	1-3 years

	Romania
	
	
	

	
	White middle class
	Yes
	6-9 years

	
	Gypsy
	Yes
	1-3 years

	India
	
	
	

	
	Hindu Bengali urban middle class
	Yes
	4-6 years

	
	Hindu Bengali rural peasant
	Not Sure
	1-2 years

	
	Santals
	Not Sure
	2-3 years

	
	Lotha
	Not Sure
	1-2 years


Table 4
Are the Five Developmental Tasks (autonomy from parents; sex role identity; internalized morality; and career choice) Mastered by Late Adolescence (between 18 and 22 years old)? How long would you say late  adolescence lasts?

	Society
	Community
	Answer [Tasks]
	Answer [Duration]

	United States
	
	
	

	
	White middle class
	Yes
	3-4 years

	
	Black middle class
	Not Sure
	1-2 years

	
	Black lower class
	Not Sure
	None

	
	Amish
	No
	Near zero

	New Zealand
	
	
	

	
	White middle class
	Yes
	3-4 years

	
	Maori
	Not Sure
	None

	Romania
	
	
	

	
	White middle class
	Yes
	1-3 years

	
	Gypsy
	No
	Does not apply

	India
	
	
	

	
	Hindu Bengali urban middle class
	Yes
	No such thing

	
	Hindu Bengali rural peasant
	No
	2-4 years

	
	Santals
	Not Sure
	Is not an entity

	
	Lotha
	Not Sure
	Not possible


Table 5
Erikson’s Stages of Adolescent Human Development and Proposed Amendments
	Stages (ages)
	
	Erikson’s “Crises” for Stages of Development

[Applies to technologically

more complex communities]
	Proposed Amendments

[Applies to technologically 

less complex communities]

	Late Adolescence   (18 - 22)
	
	Autonomy from parents 

Sex role identity 

Internalized morality 

Career choice
	Not all cultures require autonomy from parents

Late adolescence is absent

Early parenthood

	Early Adolescence (12 - 18)
	
	Physical maturation 

Formal operations 

Emotional development 

Peer group membership 

Heterosexual relationships
	Physical maturation is assumed to be complete

Reduced adolescence

Some early parenthood


Figure 1
Adolescence in Human Development – A Summary

Figure 2
Length of Early Adolescence in 12 Technologically-Diverse Communities
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Length of Late Adolescence in 12 Technologically-Diverse Communities
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