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Abstract

The aging of the United States population is creating an increased need for social workers and other helping professionals with training in gerontology. Recent estimates indicate that less than three percent of MSW students are enrolled in an aging concentration, as compared to 19.0% enrolled in children/youth concentrations. This study (N=126) examines factors that affect students' willingness to accept jobs in aging. Results of a hierarchical logistic regression indicate that age and personal/professional experiences with older people (but not gender, race, or educational level) significantly predicted willingness to accept jobs in aging. 
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Factors Affecting WILLINGNESS OF Social Work Students

to Accept Jobs in Aging
Introduction

The population of the United States is "aging" as life expectancy increases and birth rates decrease (Administration on Aging, 2000). This increase in proportions and numbers of older people is expected to continue, especially as the Baby Boomer generation starts turning age 65 in 2011. Due to this change in demographics, older adults may be found across a variety of social work practice settings (Council on Social Work Education [CSWE], 2001), and social work educators need to train all students to be “aging competent” (Rosen, Zlotnik & Singer, 2002). However, a low level of interest in aging among both faculty and students may complicate training efforts (Kane, 1999; Rosen & Zlotnik, 2001b). For example, few students seem willing to pursue gerontological social work as a career. In 1999, only 2.7% of the 32,582 students pursuing a master's degree in social work were enrolled in an aging concentration, as compared to the 19.0% enrolled in children/youth (e.g., child welfare, school social work, family services) concentrations (Lennon, 2000). It would appear that student interest and professional social work education are not in harmony with the demographics of society, preventing social workers from being the pivotal players they could be in service provision to this growing population of older adults (Berkman, Silverstone, Simmons, Volland, & Howe, 2000; Rosen & Zlotnik, 2001a; Silverstone, 2000). The purpose of this study is to examine the factors that affect social work students' willingness to accept jobs in aging.

In the year 2000, 12.7% of Americans were age 65 or older, with higher concentrations in states such as California, Florida, New York, Texas, and Pennsylvania (Administration on Aging, 2000). By the year 2030 more than 20% of Americans will be 65+. These older adults are likely to experience increasingly complicated health care and social needs as they live longer (Berkman et al., 2000). This will create even greater demands for services from social workers, psychologists, sociologists, nurses, and educators in a variety of medical and non-medical settings (Haulotte & McNeil, 1998; Robert & Mosher-Ashley, 2000; Rosen & Zlotnik, 2001a). Despite the increased incidence of chronic illnesses in later life, the nature of aging and the meaning of “old” are becoming more inclusive and positive. Such trends present additional opportunities for social workers to play key roles in identifying, at all systems levels, the contributions and resources that older people can offer (Hokenstad, 2000; Keigher, Fortune, & Witkin, 2000; Kosberg, 1999; Rosen & Zlotnik, 2001a; United Nations, 2002). Given the great needs and potential for interventions at the micro, mezzo and macro levels in gerontology, greater efforts should be made to identify factors that may encourage social work students to enter the field of aging.

Factors Related to Career Choice in Aging

The Influence of Attitudes.

Negative attitudes toward older adults appear to be the greatest factor limiting student and practitioner involvement in aging. The term “ageism” is used to describe the “systematic sterotyping of and discrimination against people because they are old…” (Butler, 1969, p. 243). Ageism has a large effect on both the administration of services to older adults as well as interest in aging-related employment. Specifically, ageism limits available service options and has a negative impact on how older people are viewed by others and themselves (Grant, 1996). Therefore, it is not surprising that the perceptions of “helping professionals” about aging and older adults affect service delivery. Professionals sometimes incorrectly believe that clinical interventions are not worthwhile with this population (Kane, 1999). As a result, they are less likely to refer older adults for assessments and treatment, even when they have the same symptoms as younger people (Grant, 1996). In studying geriatric oncology patients, Rohan, Berkman, Walker, and Holmes (1994) found important differences in identification for service needs by age: younger patients were much more likely to be offered assistance in adjusting to an illness than were the older patients. 

Several authors have also suggested that ageism has contributed to the disparity between the needs of older adults and the lack of training and interest in working with this population (Grant, 1996; Kane, 1999; Kelchner, 1999; Rohan et al., 1994). For this reason, it is important to consider how attitudes influence one's choice of career, as well as the factors that contribute to those attitudes. Within the literature, factors associated with interest in working with older adults include the experience of having cared for an older adult in childhood (Carpenter, 1996; Robert & Mosher-Ashley, 2000; Witkin, 1999), having a greater number of experiences with older people (Paton, Sar, Barber, & Holland, 2001), and possessing more positive perceptions of older adults (Robert & Mosher-Ashley, 2000). Kane (1999) investigated factors influencing social work students’ willingness to work with people with Alzheimer's disease and found that students who held more positive attitudes about caregiving were more likely to express interest in working with cognitively-impaired older adults. However, Kane also found that motivation to work with this sub-population of older adults was impacted by perceptions of negative public attitudes about older people and perceived lower financial compensation.

A small number of studies have also investigated social work students’ attitudes toward older adults, finding that positive attitudes are associated with greater contact (Mosher-Ashley & Ball, 1999) and expressions of closeness with older people, as well as the number of gerontology courses taken (Tan, Hawkins, & Ryan, 2001). Similarly, Perry (2001) found that social work students tended to associate practice in aging with practice in the field of disabilities (physical, mental and developmental) though work with these populations has been traditionally identified as separate areas of practice. Paton, Sar, Barber, and Holland (2001), using a sample of nursing students and social work students, found a strong positive relationship between the number of experiences that students had with older persons and the level of interest in working with older persons. Biggerstaff (2000) found that, among MSW (masters of social work) students, the choice of social work as a career was influenced by family-of-origin and personal experiences, but suggested that actual areas of practice following graduation are influenced by the market economy. 
Lack of educational opportunities.

Several authors have also noted that educational institutions hold some responsibility for the lack of social work professionals in gerontology, since aging issues are given little attention in both graduate programs and textbooks (Berkman et al., 2000; Galambos & Rosen, 1999; Grant, 1996; Kane, 1999; Rosen & Zlotnik, 2001b; Scharlach, Damron-Rodriguez, Robinson, & Feldman, 2000; Silverstone, 2000). Schools of medicine have dealt with this particular issue by initiating residency programs aimed at giving future physicians and psychiatrists earlier exposure to older adults and geriatric issues (Alford, Miles, Palmer, & Espino, 2001; Herman, Shulman, & Silver, 1992; Lazarus, Syslo, Berner, & Ras, 1987). More recently, the John A. Hartford Foundation has funded multiple projects designed to improving health care for older Americans by strengthening the gerontological capacity of social work education. For example, Hartford has funded the Doctoral Fellows program and the Faculty Scholars program (which provide research funding and professional development for social work doctoral students and junior faculty, respectively), as well as the Geriatric Social Work Practicum Partnership program (which has provided funding for the planning and implementation of innovative field practica for social work students; e.g., Netting, Hash, & Miller, 2002). Hartford has also provided funding to establish the CSWE National Center for Gerontological Social Work Education, which organizes the annual National Gerontological Social Work Conference and other faculty and curriculum development opportunities. 
Theoretical Framework


Symbolic Interactionism provides the theoretical framework for this study. According to this theory, human behavior is shaped by subjective meanings that individuals attribute to events, objects, and other people. It posits that this is an interpretive process that occurs within a person as she or he interacts with the environment (Blumer, 1969). In the context of this study, the meaning that a student has regarding older adults and the aging process is a result of a lifelong process of interactions with older adults and environmental influences (e.g., media portrayals). Each positive interaction or culturally-transmitted message increases the likelihood that an individual will associate positive meaning to older adults. Likewise, negative interactions or perceived negative cultural attitudes will increase the likelihood that negative meaning will be ascribed to older adults and to work with this population. Positive meaning is related to the desire for more positive interactions, while negative meaning contributes to the desire to avoid further negative interactions with older adults.

Consistent with Symbolic Interactionism, previous research studies have examined the effect that negative attitudes, or meaning, have on willingness to study gerontology or work with older adults (Cummings & Galambos, 2002; Kane, 1999; Wilderom, Press, Perkins, Tebes, Nichols, Calkins, Cryns & Schimpfhauser, 1990). This study seeks to further identify factors that predict students' willingness to accept jobs in aging. It is hypothesized that those students who perceived that aging content had received more attention in their social work classes and have had a greater number of personal and professional experiences with older adults will be more likely to express a willingness to work in this field. This study seeks to make a unique contribution to the current literature on this topic through the increased diversity of its sample and its use of a theoretical framework. Previous studies have typically involved samples from individual schools. The diverse sample for this study includes BSW and MSW students from multiple schools of social work located in Mid-Atlantic States.

Method

Sample and Study Design

Data for this study were collected from a convenience sample of attendees at the Social Work Student Policy Practice Forum on Capital Hill in Washington, D.C. in October 2001. This event was viewed as an ideal opportunity to gather data from a large group of students throughout the mid-Atlantic region who were not necessarily interested in aging. Most of these students were either interested in macro social work practice or were encouraged to attend as part of their policy course.  

Due to time constraints, a decision was made to gather data using a two-page survey instrument, rather than focus groups or other qualitative methodologies, which asked students about their interest in gerontology and their perception of the amount of attention paid to aging-related knowledge and skills in social work courses (relative to other content areas). Approximately 320 students attended this all-day event. One hundred and sixty-seven surveys were completed and returned but only surveys with complete data for the logistic regression variables were analyzed for this study, so the final sample size consisted of 126 students (response rate of 39%).  

Measures

For the demographic items, students were asked to indicate their age (in years), to mark their racial/ethnic background (Caucasian/White, African American/Black, Hispanic/Latino, Asian/Pacific Islander, or "other" [which includes those who self-identified as multiethnic]), and to check their student level (BSW or MSW). They were also asked about their school's location (urban, suburban, or rural). 

One proxy measure for the concept of interactionism asked students to rate the amount of attention that aging content received in each of their social work foundation (as opposed to advanced sequence, or specialty/elective) classes: Human Behavior and the Social Environment (HBSE), Diversity, Social Work Practice, Social Policy, and Research: none (coded 1), limited amount (coded 2), equal consideration with other populations (coded 3), more consideration than other populations (coded 4), or not applicable/have not taken (coded 5). This survey did not provide specific course names as the names for foundation classes vary between social work programs, but it was assumed that students would be aware of which courses met foundation CSWE accreditation standards. Students could also respond that a given question was inapplicable if they had not yet taken a course (or if their social work program did not have a separate course for that content area). This item was transformed into a dummy coded variable where “none” and “limited” aging content were grouped together and coded 0, while the other two categories indicating that aging content received “equal” or “more” consideration in the foundation social work curricula were combined and coded as 1. It is this dummy coded measure that is used for the chi-square analyses of differences in the perception of exposure to aging content by student level.

Another proxy measure related to subjective perception of attention to aging content was to query the students about their perception of whether they were exposed to aging content in their foundation courses. This item asked "Do you feel you have been exposed to basic aging knowledge and skills in your social work classes: Yes (coded 1) or No (coded 0)?" A third proxy predictor, "experience", had five items that asked about types of experiences (volunteer experience, internships, other work experiences, older family member, older friend, other personal contacts) that students may have had with older adults. Each experience item that was not endorsed was coded 0, while endorsed items were coded 1. 

The dependent variable, students' willingness to accept a job in aging, was measured using a single dichotomous item: "Upon graduation, would you accept a job in aging: Yes (coded 1) or No (coded 0)?" Students who answered "no" were requested, through an open-ended question, to give the reasons why they would not accept a job in aging. 

Data Analysis Plan

Univariate frequencies were used to describe the sample and to present results for each of the study variables. T tests and 2X2 chi-square analyses were used to determine whether statistically significant differences exist between students who indicate a willingness to accept jobs in aging versus those who do not indicate such willingness, and between responses of BSW and MSW students. A hierarchical logistic regression was conducted to determine what factors predict students' willingness to accept jobs in aging. Variables were entered hierarchically, with gender (females = 1), age, race/ethnicity (whites = 0, non-whites = 1), and program level (BSW = 1) entered at Step 1. The variables for students' perceptions of whether they had been exposed to aging (exposed = 1) and types of experiences with older adults (internships, volunteering, family members, friends, other personal contacts) were entered at Step 2. The statistical assumptions of logistic regression (i.e., dichotomous dependent variable, sufficient variability of variables, nominal and ordinal variables entered as dummy variables) have been met (Cohen, Cohen, West, & Aiken, 2003). Finally, responses to the open-ended question about why students are not willing to accept jobs in aging were qualitatively analyzed. 

Results

The majority of students in this sample were female (88.1%). Slightly more than half (58.5%) of respondents were Caucasian, 28.0% were African-American, 5.1% were Hispanic/Latino, and 8.4% were from other racial or ethnic backgrounds. Seventy-two percent were enrolled in BSW programs and 28% were enrolled in MSW programs. The mean age was 26.2 years (SD=7.71, range 19-53). The respondents attended 18 schools in seven states, and these schools were located in rural (24.6%), suburban (35.7%), and urban (35.7%) areas. Only one student in this sample was enrolled in an aging concentration and 20 students (15.9%) had taken one or more gerontology courses.

Sixty-eight percent of respondents indicated that they had been exposed to aging content in their social work courses. Students were most likely to report that aging content received equal or greater attention than other populations in HBSE (64.5%) and Diversity (60.3%) classes, followed by Practice (52.7%), Policy (44.3%), and Research (41.2%). 

A 2X2 chi-square test was used for responses to each question about aging content in the coursework by student level (BSW/MSW). Results indicated that there were no differences among BSW and MSW student responses related to their perceptions of the amount of attention given to aging content in their HBSE, Policy, or Research courses. However, BSW students reported that the aging population received equal or greater attention than other populations in their practice [(2(1) = 4.48, p < .05] and diversity [(2(1) = 9.04, p < .01] courses than MSW students. Sixty percent of BSW students reported that aging received equal or greater attention in their Practice class, compared to 37% of MSW students. This difference is even greater for Diversity: the majority (72%) of BSW students reported that aging content was part of the diversity curriculum, while this was only true for 36% of MSW students. 

[INSERT TABLE 1 ABOUT HERE]

Possible differences in students’ willingness to accept jobs in aging were examined by selected characteristics (race, gender, student level, aging content in curricula) through chi- square analyses (see table 1). Students who stated that they would not accept jobs in aging were not significantly different from students who said that they would accept jobs in aging in terms of race or gender; however, there were significant differences among students by program level and by their perception of exposure to aging content. BSW students were statistically significantly more likely than MSW students to express willingness to work in aging. Additionally, the mean age of those indicating a willingness to work with older adults (M = 27.61, SD = 8.96) was significantly higher than the mean age of those who were not willing to work in aging (M = 24.67, SD = 5.79), t(124) = -2.17, p < .05. Students who indicated that they had been exposed to aging in their social work courses were also statistically more willing to accept jobs in aging than those who did not indicate that they had been exposed to aging content.

[INSERT TABLES 2 & 3 ABOUT HERE] 

Of the 126 students in the sample, 66 said that they would be willing to accept a job in aging upon graduation while 60 said that they would not. Table 2 shows the intercorrelations between each of the variables in the logistic regression, and table 3 shows the logistic regression coefficient, standard error, odds ratio, and Wald test for each of the predictors. The logistic model at Step 1 was significant (p < .05), with age and student level significantly predicting willingness to accept jobs in aging. At step 1, the logistic model correctly classified 60.32% of the cases. For every year of increase in age, the odds of students' willingness to accept jobs in aging increased 1.07 times. Being a BSW student increased the odds of being willing to accept a job in aging by 2.99 times. The final model correctly classified 68.25% of the sample overall: 72.73% of those who said they would accept jobs in aging and 63.33% of those who said they would not accept jobs in aging. Volunteer experiences with older adults increased the odds of students’ willingness to accept a job in aging by 2.99 times, and every additional year of age increased the odds of willingness by 1.08 times (p < .05). 

Students who were not willing to accept a job in the field of aging (n=60) were given an opportunity to explain why; 56.7% provided answers to this open-ended question. The reasons that students gave for not being willing to accept jobs in aging can be grouped into two general categories: reasons that were unrelated to an aging career and reasons that were directly related to the field of aging. The most frequent (non-aging related) responses were: lack of direction or certainty about type of job they did want (27 students), interest in a different population (21 students), and plans to apply to graduate school rather than seeking work (2 students). Of students who gave gerontology-related responses, eight simply stated that they were not interested in working with an older population, two said they had tried working in the field of aging but did not like it, one each stated she or he needed a change from working with older adults, did not want to work with clients who were near death, and thought that his or her knowledge and skills could have a greater impact on other fields.

Discussion

Implications

The results from this study suggest that two factors (age and volunteer experiences with older adults) predict social work students’ willingness to accept jobs in aging upon graduation. This finding is consistent with Symbolic Interactionism theory, as older students are more likely to have had greater opportunities to interact with older relatives and family friends than younger students. Similarly, older students may be more likely to have direct experiences with aging, through aging parents or perhaps through their own aging process. Social work students who attach positive meanings to aging may also be more likely to have been open to seeking out opportunities to interact with older adults and to have interacted with older people in a variety of settings (e.g., volunteer service, field placement, personal friendships). On the other hand, students who attach negative meaning to work with older adults, in keeping with Symbolic Interactionism, will attempt to avoid interactions with older people, and will thus have fewer types of experiences of interactions with older adults. However, this logistic regression model was unable to correctly classify 31.75% of the sample, indicating that additional research is needed regarding the other factors that influence students’ willingness to accept jobs in aging.

This study also found contradictory results for the influence of aging content in foundation (e.g., policy, diversity) social work courses. Aging content did not statistically increase the odds of being willing to accept a job in aging in the logistic regression analysis, but did when analyzing the relationship using the chi-square analytical method. Research is needed to determine the effect of social work curriculum on the outcome of gerontological employment after graduation.

The open-ended responses of students who said that they were not willing to accept a job in aging revealed that many students were actually undecided about what type of social work career they wanted. This suggests that more students might be open to recruitment to the field of gerontology, either prior to graduation or afterwards. Employment opportunities and job-related benefits could serve as an inducement to students who do not attach either strong positive or negative meaning to work with older adults. On the other hand, some students were quite clear that they were interested in working with a different client population, or that they were specifically uninterested in working with older people, and recruitment strategies would likely be unsuccessful for these students. 

Most of the students in this study that were willing to accept jobs in aging were not specializing in aging in their social work program. Since students are not able to enroll in “concentrations” at the BSW level and only 3% of MSW students currently choose gerontology concentrations (Lennon, 2003), it is encouraging that non-gerontologists in social work are open to aging-related careers. As the percentage of Americans over the age of 65 increases, it will be important for all social workers to have at least basic knowledge about aging processes (both normal and abnormal), and assessment and intervention skills to assist older adults (Council on Social Work Education, 2001). On the other hand, this finding suggests that students may not recognize the need for knowledge about the aging process and specialized skills when working with older clients or older family members of clients. As these students graduate and accept jobs in aging, they are likely to discover their lack of preparation for working with older clients. In this context, continuing education programs can play a vital role in training professionals who lack the knowledge and skills that they need for work with older adults.

In addition to aging-related knowledge and skills, it is important that social work students and practitioners examine their attitudes about aging and older people for consistency with social work values (Kelchner, 1999). Social workers need to be aware of how culture, the media, and past positive/negative interactions have shaped their views about older adults and the aging process. Only when social workers deal with their own negative or false perceptions about aging will they effectively provide services and leadership in shaping services to older adults. 

In an effort to address negative perceptions about older adults, various researchers and educators have proposed strategies for changing student attitudes. Negative characteristics that students perceive can be addressed through gerontological information and realistic portrayal of older adults in coursework (Robert & Mosher-Ashley, 2000; Rohan et al., 1994). Curriculum adjustments can also better prepare students for work with older people (Berkman et al., 2000; Euster, 1999; Kane, 1999; Scharlach et al., 2000; Silverstone, 2000). For example, since more positive contact with older people has consistently been shown to positively influence students, interactions with older adults can be increased through field placement or service learning experiences (e.g., Blieszner & Artale, 2001; Cox & Burdick, 2001; Fortune, McCarthy, & Abramson, 2001; Haulotte & McNeil, 1998; Nichols & Kathia, 2001). Kane (1999) even suggests that schools give preference to incoming students who express interest in working with older people and have experience working with this population. Scholarship grants, such as those used in child welfare (i.e., Title IVE funds), might also be used to recruit students who are interested in working with older people (Cox & Burdick, 2001; Kropf, Schneider, & Stahlman, 1993; Rosen & Zlotnik, 2001b). Gerontological issues should also be included in social work research more often (Kelchner, 1999). However, faculty expertise in aging needs to be increased in order to accomplish each of these objectives (Berkman et al., 2000; Kropf et al., 1993; Rosen & Zlotnik, 2001a; Scharlach et al., 2000).

There is agreement that the most effective way of increasing gerontological content in social work education is to infuse the content in a lifespan approach throughout the curriculum, rather than offering aging specialty courses (Rosen & Zlotnik, 2001a; Scharlach et al., 2000; Silverstone, 2000). Additionally, Scharlach et al. (2000) states that research, faculty development, recruitment of students, and innovation in curriculum are all required as part of a comprehensive gerontological social work program.

Strengths and Limitations

This study builds on the current knowledge base about social work education and gerontology in illuminating the factors that influence students’ openness to working in the field of aging. However, this study is not without its limitations. The participants for this research were not selected randomly from the population of BSW and MSW students, which limits the statistical chances that the responses of these participants reflect the opinions and responses of all current social work students. In addition, our low response rate of 39% of students completing and returning the survey, and the 56.7% response rate for students who said that they would not accept a job in aging (n=60) explaining their unwillingness, raises concerns about the generalizability of the findings. Also, this study utilized a cross-sectional survey research design that relies on the self-reporting of students about the aging content in social work classes and their past experiences with older adults, and about their future willingness to accept jobs in aging. Thus, these findings are based on time-bound reports that will not perfectly predict future behavior but rather help explain current attitudes toward aging and work in the field of aging. Finally, it is important to note that these reports are based on students’ perceptions about aging content and experiences in the foundation social work curriculum, and thus part of the findings may be biased by its subjective nature. 

Support for this study’s findings would be strengthened through additional research which randomly selects participants into a larger sample and uses a longitudinal design. In this way, students could be asked about their anticipated willingness to accept jobs in aging, and these responses could be compared to actual behavior after graduation. Further research is also needed to substantiate whether the amount and quality of aging content in BSW and MSW foundation curricula and specialized training experiences have an impact on students’ career choices and willingness to remain employed as a gerontological social workers. 
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Table 1

Percent of Respondents Willing or Unwilling to Accept a Job in Aging, by Race, Gender, Student Level, and Exposure to Aging Curriculum Content (N=126)

	
	
	
	
	

	Variable
	n
	% Willing
	% Unwilling
	(2

	
	
	
	
	

	Race
	
	
	
	<.01

	   Whites
	69
	36
	33
	

	   Non-White
	57
	30
	27
	

	Gender
	
	
	
	.01

	   Male
	15
	8
	7
	

	   Female
	111
	58
	53
	

	Student Level
	
	
	
	.35*

	   BSW
	90
	53
	37
	

	   MSW 
	36
	13
	53
	

	Aging content exposure
	
	
	
	6.08*

	   Exposed
	85
	51
	34
	

	   Not exposed
	41
	15
	26
	


* p < .05. 

Table 2

Intercorrelations between Willingness to Accept Jobs in Aging and Predictor Variables (N = 126)

	
	
	
	
	
	
	
	
	
	
	
	

	Measure
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11

	
	
	
	
	
	
	
	
	
	
	
	

	1. Willingness
	--
	
	
	
	
	
	
	
	
	
	

	2. Female
	-.01
	--
	
	
	
	
	
	
	
	
	

	3. Age
	.19*
	-.15
	--
	
	
	
	
	
	
	
	

	4. Non-White race
	<.01
	-.16
	.15
	--
	
	
	
	
	
	
	

	5. BSW student level
	.21*
	-.02
	-.09
	-.06
	--
	
	
	
	
	
	

	6. Aging content in curriculum
	.22*
	-.05
	.01
	-.05
	.24**
	--
	
	
	
	
	

	7. Volunteer experience 
	.25**
	<.01
	-.11
	-.19*
	.27**
	.22*
	--
	
	
	
	

	8. Internships
	.06
	.14
	-.03
	.01
	-.04
	.15
	.10
	--
	
	
	

	9. Older family members 
	.14
	.07
	-.05
	.04
	.05
	.14
	-.03
	.05
	--
	
	

	10. Older friends 
	.20*
	-.14
	.22*
	.14
	.13
	-.06
	.13
	-.01
	.23*
	--
	

	11. Other contacts 
	-.04
	-.12
	.12
	.11
	-.15
	-.06
	.05
	-.06
	-.13
	-.01
	--

	Mean
	.52
	.88
	26.21
	.45
	.71
	.67
	.60
	.12
	.81
	.35
	.12

	Standard deviation
	.50
	.33
	7.71
	.50
	.45
	.47
	.49
	.33
	.39
	.48
	.33

	
	
	
	
	
	
	
	
	
	
	
	


Note.  Willingness = students’ willingness to accept jobs in aging. Aging content in curriculum = perceived exposure to aging knowledge and skills in social work foundation courses (e.g., policy, practice). Volunteer experience, internships, relationships with older family members and older friends, and other personal contacts are all potential types of experiences with older adults.  

* p < .05, ** p < .01

Table 3

Summary of Hierarchical Regression Analysis for Variables Predicting Student Willingness 

to Accept Jobs in Aging (N=126)

	
	
	
	
	

	      Model
	β
	SE
	Odds Ratio
	Wald Statistic

	
	
	
	
	

	Step 1
	
	
	
	

	Female
	.19
	.59
	1.21
	.11

	Age
	.07
	.03
	1.07
	5.34*

	Non-White race
	-.07
	.39
	.94
	.03

	BSW student level 
	1.10
	.43
	2.99
	6.55*

	Step 2
	
	
	
	

	Female
	.39
	.66
	1.47
	.35

	Age
	.07
	.03
	1.08
	5.35*

	Non-White race
	.12
	.42
	1.12
	.08

	BSW student level 
	.65
	.48
	1.91
	1.85

	Aging content in curriculum
	.69
	.46
	2.00
	2.31

	Internships with older adults 
	.10
	.62
	1.11
	.03

	Volunteered with older adults 
	1.00
	.45
	2.72
	5.02*

	Older family members 
	.69
	.55
	1.99
	1.57

	Older friends 
	.46
	.46
	1.59
	1.00

	Other experiences with older adults 
	-.27
	.64
	.76
	.19


Note.  Aging content in curriculum = self-perceived amount of attention given to aging  knowledge and skills in social work foundation courses (e.g., policy, practice) compared to other topic areas. Homer and Lemeshow goodness-of-fit test: (2 = 25.44(10), p<.01.

* p < .05.

